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mtRODUCTION 

i 

Tbe Intent that high priority be given to those who are dleadvantaged 
vms expreeeed by Congress in enacting the Vocational Education Aaendnents 



(VIA) of 1968* The A aendwtnts fpeclfy that JMlch itate*s allotaimt of Voca- 
tional Education Fart A funds » and at laast 15 percent of Fart B funds > be 
utilized to assist disadvantaged persons* The term "disadvantaged^S as stated 
in the California State Flan for Vocational Education^ refers to persons who 
have academic 9 social , economic » or ctiltural handicaps which prevent them 
from succeeding in regular vocational programs. This classification includes 
parsons whose need for extra educational assiitanca la a result of povarty, 
neglect » delinquency » or cultural and lingixistic Isolation from the community 
at large; it does not include physically or mentally handicapped persons 
unless they are also affected by the other handicapa listed above. 

The Aides to Career Education (A.C.E.) Program was implemented in the 
Los Angeles Unified School District as a Vocational Education Amendments Part 
A Project in December » 1972. The purpose of the ACE Program was to provide 
assistance to disadvantaged students in vocational education courses by em^ 
ploying instructional aides to assist in improving the educational performance 

and in enhancing the aolplojnBent potential of disadvantaged students. Through 

ii' " 

I, 

the extra assistance received from instructional aides, disadvantaged voca- 
tional students were to benefit by developing positive attitudes toward their 
education and eisployment outlook, more cooperative behavior with teachers and 
peers, pride in the quality of their course work, efficiency in completing 
assigned tasks t and inproV^d attendance. 




Its first ymx In 1972-73 th« A.C.S. Protm was fuadtd m i 



VEAi Fart A. project. The progrea started its aecofid year ia October, 1973, 
irLtti fimdlxis froet VEl Part Bw The subsequent gr(^p of aides starting in 
Febrtiazy, 1974, was funded by a VE4 Part A project. The third year of tbe 
prograi^ (1974-75) naa begun withm Part B funding. Additional laatnicttiooal 
aidia were provided in February, 1974, and in February, 1975, with VZA Part A 
project funds. 

P106RAM IHPLQlEinATIOH 

Initial Planning 

The Los Angeles Unified School District has numerous aide claasifications. 
It includes 53 high schools. Therefore, initial goals In planning the 1972 
progran ware to determine the claas of aides to be faired and the schools to 
receive aides. SuperrLsOrs and teachets expressed interest in eaploying aides 
who were aubject field specialists. The title selected was Instructional 
Aide babause it required expertise In a given field. 

The following high schools were chosen to participate during 1972-73: 
Bannittf, Selaont, Crenshaift Oorsey, FrMont, Garfield, Jefferson, Jordan, 
Lincoln, Locke, Roosevelt, San Fernando, Washington, «nd Wilson. School 
selection waa based on criteria for designation as a target school under the 
Eleaentary end Secondary Education Act. Regional Occupational Centers (ROC) 
also included in the pro:}ect were Central City, East Los Angeles, Harbor, 
North Valley, and West Valiey. The typical high school or ROC includes the , 
followlAC vocational departawnts: Agriculture, Business, Health Occupations, 
IkmM EcoxtoKtcst Indiuitrlid Educatlone 



By the third year (1974-75) 63 school sites were involved ia the pro- 
gram with a total of sotte 350 instructional aides. In addition, the program 
had evolved to the point where 16 specialized classes of Instructional aide 
had been created by the district's classified personnei division. Competitive 
exams for the various classes of instructional aide were then held, making 
most aide assignments for the 1975-76 school ytat on the basis of a promotional 
eligibility list. 

Implementation 

The first step in Implementing the program was to receive administrative 
approval from area superintendents and to notify school principals and depart- 
ment chairmen of the instanictional aide allocation ta their schools. The pro- 
spective aides were identified by one of two methods. The department chairmen . 
and th«lr ataffa were aaked to identify former etudenta who poaaeased the necea- 
aery akilla to aerve in e apecific field. If the achool did not identify indi- 
vlduala, the project coordinator eaaiated by recruiting and referring prospective 
aldea to schoola. 

During the first year of operation, the aenior high achoola and occupa- 
tional centera recruited 76 percent of the aides eiiployed. The resadLnder 
were recruited by ataff of the Office of Programs for the Diaadvantaged In 
Vocational Education from atate colleges, universities, and constunlty col- 
leges. The first group of 30 A.C.E. aides was given five days of preservice 
training in December, 1972. Information on the following topics was provided: 
school administration, counseling, career advisement, work experience coordi- 
nation, classified^staffing, regional occupation programs, audio visual tech- 
niques, and program accountability. District and State Department of Education 
vocational personnel made presentations to the instructional aides on these 



topics* Two additional groups of aides were provided with preservica train-* 
ing in January *nd February of 1973. By Spring, 1973, the number of schools 
was increased from 14 to 21. 

The second year of operation began in October of 1973. The. number of 
participating schools increased from 21 to 28, In January, 1974, the program- 
was expanded to all 49 regular secondary schools in the district. Vocational 
department chairmen were notified of their allocation and preservice workshops 
were provided to orient new aides. 

The third year of the program was begun in October of 1974. It included 
all 49 regular high schools, two special high schools, the five ROC centers, 
the ROP center, the District's T-V station, and six junior high schools. The 
administratibn of the program had now proceeded to the point where notification 
of the number of aide positions allocated was given to each school principal; 
who in turn selected the vopational classes within his school which were to 
receive aides. 

Inservice Education 

Iforkshops were held on a monthly baatis beginning in December, 1972. Jh^ 
purposes of the workshops were two-fold: the development of skills of the in- 
structional aides, and the acquisition of feedback about the program. Topics 
presented included techniques for motivating and working with students and 
specific information on the various vocational areas. Workshops were held in 
one central location during the 1972-73 School year. To alleviate transpor- 
tation problems and to provide smaller group size, area workshops were held for 
Valley, South, and Central schools during the 1973-74 school year. Lectures 
and small-group discussion techniques were used in the workshops; occasionally, 
groups met according to vocational subject areas. A unique addition to the 
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wockflhops was thm introduction of Organizational DavalopMnt training aaaaiona 
on a bimonthly baaia during the 1974--75 achool yaar and audio«*viaual training 
aaaaiona on tha altamata rnontha* 

Handbook ^ 

In Springy 1973, taachara and aldaa praparad a handbook to provlda. inform 
aation on thf intant and operation o£ tha k.C.Z. Program. Tha A.C.E. Program 
handbook vaa utiUxad axtanaivaly by aidaa, taachara, and adminlats^tora during 
tha 1973-74 achool yaar. Sactiona on coMunity aganciaat taachar/alda relation'^ 
ahipa, and a bibliography wara added in an updated veraion for 1974«*75. 

idviaory Comittee 

In the Fall of 1973 an adviaory coamittae vaa formed for Frograaa for the 
Diiadvantaged In^ Vocational Education; the committee included liembera from both 
the public and private aectora of tha commity. Inatltutiona tep;ceaented in-* 
eluded the Employmenit: Development Department, Rockwell International^ Pacific 
Telephone Company and the Department of Public Social Servicea. Alao aerving 
were repreaentativea from the achool diatrict, including one admlniatrative 
coordinator 9 one principal, two taachara and two atudenta. The conaittee Waa 
enthuaiaatic and provided Invaluable input for Improvement of the A«C.E. program 

The adviaory conmittee met three tlmea dutlng the 1973-74 achoDl year, rii- 
viewed the ongoing program Intenaively, and reconomnded the following: that 
aldaa aerve an entire achool year, that the number of aldaa be Increaaed, and^ 
that atudenta who received aaaiatance be followed up to determine the impact of 
the program. 

The adviaory coomittee met an additional three .aaaaiona during tfaia 1974-*7S 
achool year. The adviaory coiaiittee was brought up to date on the atatua of 
the recommendationa made during the 1974-75 achool year , two of which were 



Implesutnted. The creation of the specialized l^ftructlonaL aide claas codes 
made It possible to have the aides serve for the entire school year, and the 
combined VEA Part A project and VEA Part B set-aside funds made It possible 
t6 Increase the total number of aides hired during the third and final year 
of the Part A project. 

PROJECT OBJECTIVES 



Project objectives for the 1974-75 school year were as follows: 



Teachers and students will rate the effectiveness of the program In im«- 
proving vocational skills In vocational courses during the 1974-75 school 
year with a median rating of 3,0 or more on a scale from 1.0 (low) to 4,0 
(high) 

Teachers and students will rate the effectiveness of the program In Im- 
proving academic skills In vocational courses during the 1974-75 school 
year with a median rating of 3.0 or more on a scale from 1,0 (low) to 
4,0 (high)- 

Attendance of students In vocational education classes with ACE aides 
during the 1974-75 school year will be higher to a statistically signi- 
ficant degree than attendance of those students in comparable classes with- 
out ACE aides during the 1973-74 school year. 

The impact of the ACE Program will reduce the student dropout rate among 
students served during the 1974-75 scfhool year as reported by students, 
teachers, and ACE aides. 

Teachers and ACE aides will rate the effectiveness of the program in im- 
proving student attitude toward self, education, and employment during 
the 1974-75 school year with a median rating of 3.0 or more on a scale 
from 1.0 (low) to 4.0 (high). 
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EVALaATION PSOCEDUSX \ 

~\| 

! 

Th« evaliuntlon of attaloatnt of projtct objftctlvss for th* 1974-75 Aides to 
Carttr Education ProgrMi was cooiuctsd iit thres srsas: (1) analysis of qxian- 



titative data; (2) ad«inisttration of quastionnairas to cartif icatad, classi- 
fied^ and studJSt personnal; and (3) onsita visitations by projact adainis^ 
trstors. 

Tha 1974-75 ACE avaluation rafinad tha^hras sraas avaluated during tha pravious 

school yaar and addad a coapsrisdn study of studant schlLavanant with and with- 

I 

out Instructional aide Mslatancta 

Analyilg of Quantitative Data; 

Jliantitatlva data rtlatlnt to th« grada laval of stud«ata» t;ypa of d±«ad- 
vantagady aaana of varlf^g dlaadvantaga, and dagrea of succaaa wara accumilatad 
by A.C.E. aidas on program data shaats. Thasa data wara suaaarisad and tabulatad. 

In addition a random sample of A.C.E. aides completed an aide profile question- 
naire. Data from these questionnaires provided an overview of the aide population. 

Data on student attendance, grades in vocational education courses, and 
citxenship marks ware gathered f^om tha cumulative record cards of a random samr- 
ple of students by a team of teachlrs who ware trained by the project director 
and evaluator. The significance of differences between naan attendance was assessed 
with the t-test for related measures. Median grade and citisanship marks ware 
calculated. 

J 

J 

During tha Spring, 1975, semester an external assessment program was Implemented. 
Questionnaires ware administered to A.C.E. aides, teachers, school administrators. 
Vocational education supervisors, and students in a posttest-only design, although 



Questionnaires 



g o 7 

ERIC 11 ^ 



cosparlsoQS to 1973*-* 74 data ware mada In salactad araaa. Tha quMtlonnairaa 
wara daalgnad to gathar data from tha abova mantionad raapondanta ralatlng 
to tha af f activenaaa of tha program In maatlng Ita goals of Improving tha 
aducatlonal parformanca and anhanclng tha smploymant potantlal of studants 
asslatad. - 

Rating scala Itams wara analyzad^and prasantad In fraquancy distributions » axid 
madlan ratings vara calculatad • Rasponsas to opan~anded quaatloxmalra Itsma 
vara catagorlzad and praaantad In fraquancy distributions. 

On-slta Visitations 

A vital part of/ tha ACE Program's ongoing avaluatlon Involvad on«*slta 
visitation of t{ia Instructional aldas. Tha visitations anablad tha coordinator 
and program consultant to monitor such aspacts of tha program as alda^studant 
ralatlonshlps and tha dutlas parformad by tha aldai« Faadback was also ob- 
talnad from administrators and taachers as to tha af fectlvanass of tha program* 

An unanticipated result of on-slta visitations by tha program administra- 
tors was a visible Increase In tha morale of both the aldaa and tha teachers 
with subsequent In-servlce attendance becoming markedly more regular for those 
aides who were visited In comperlson with those who were not visit eH. 
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PHJDINGS 

Analysis of Qtiantitatlve Data 

Alialysls of progr^p data sheets revealed that 4900 disadvantaged secondary 
students nere ^rved by Instructional aides from the A.C.E. program (see 
Table ly. This form also yielded data on how studeots were identified as 
disadvantaged (see Table 2), 

Table 1 > 
Students Served by A.C.E. Program 



Grade Level 


H 


7 


32 


8 


29 


9 


87 


10 


1238 


11 


1165 


12 


1216 


ROC . 


776 


Ungraded 


357 


Total 





Table 1 is based on Form 5. 



Table 2 

Identification of A.C.E. Students 



4u:juieiilc 


2819 


Social . 


1345 


Economic ' 


, 572 


Cultural 


'728 


Other 


583 



Type of Verification 



Sumulative Record 830 

Attendance Record 832 

Aaat* Principal* 3 Record 178 

Teacher's Rollbook . 3421 

Other 279 



^Duplicated Count 
Table *2 is based on Form 5. 
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Tuachttrs and kLdmu imre also Mked td assess the results of the program on 
Individual students. Th«lr responses Indicated that result^ with store than 
80Z of the students were positive (see Table 3). 

Table 3 

Staff Evaluation ojf A.C.E. Program 
' Effectiveness with individual Students 



Type of Results Reported with Students 



N 



Poaitve Result ^ 2973 83 

Negative Result * 389 11 

Other ) 218 6 

Table 3 is based on Form 5. 

A randOT sample of 'A.C^E. aides completed an aide profile questionnaire (see 
table 4). . The majority of A.C.E. aAes In the sample were continuing with 
some form of postsecondary educatidix while working with the program. 
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Tabu 4 



4.' Profile of A.C.E. AldM 



Ch«r*cterl«tic N Median 

S« 

Mai* " ■ 41 
FeMle 100 

■ • . . * f * ' 

Maaa dapandeata 7 A.C.E. alda .82 

iga - ranta: 18 to 67 yaata 30.3 yaara 

Hlghaat grade attained 

Laaa than 12th grade 9 

12th Grada .60 

Jr» collega (a.a. * 20) 36 

: 4 yr. college (B.A. or B.S. - 23) .33 

&.O.C. (Inc. with 12th grade educ.) 6 

Hoaber currently enrolled in poataecondary- editcation 75 



N - 141 



Table 4 la baaed on Fora 7. 



The ciawlatlva reborda of a randooi aaaple of atudenta In vocational education 
daaaca with A.C.S. aldea dj^lng the Spring, 1975, aeaaater, and who were alao 
enrolled In vocational education daaaaa without A.C.E. aldea during the Spring, 
1974, aaaeater, were utilized aa a aource of data to dateralne the effect of 
the preaence of A.C.E. aldei on attendance. - The aean niaiber of daya abaent In 
the non-A.C.E. group waa 10.70», while the vrnuH daya abaent of the aaae atudenta 
with A.C.E. ^dea the following year jmf 13.34. Thla difference waa algnlf leant 
at the . 001 1 level (aee Table 5). It^a not poaalble to gather the aame data for 
a group who never had the aervlcea of A.C.E. aldea for the two yeara; thlia the 
effect on attendance of being In a higher grade la not known. 
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> ' Table 5 

■ Attendance of Students in Cleues With and Without A.C.E. Aides 



No. of 


Mean Absences 


Semester 


Significance 


Students ^ ' 


St>rtnji 1974* 


Soring. 1975** 




* 416 


10.70 


13.34 


.001 " 



*In vocational education cla«» without A.C.E. aide in Spring, 1974 
**In vocational education clasa with A.C,E, aide in Spring, 1975 (saae students 

one year later) 

***Randoa sample of students with attendance figures matched from 1973*-74 
to 1974--75 . 

0 

Table 5 is based on Form 8. 



The course grades of the random sample of students from Spring, 1974, to 
Spring, 1975, yielded median grade point averages of 3.3 (on a scale from 
1-F to 5-A) for the non - A.C.E. semester and 3". 4 for the A.C.E. semester 
(see Table 6) . Median citizenship marks for the students were the same for 
both semesters (see Table 7). 



Table 6 

Grades of Students in Classes With and Without A.C.E. Aides 



N 



Frequency of Grades Median 

Spring, 1975* Grade 
A B C D F (A"5. F»l) 



Frequency of Grades 

Spring, 1974**, 
A B C D F 



Median 
Grade 
(A"5. F"l) 



416 



80 104 104 75 16 



3.4 



64 101 129 68 17 



3.3 



*In vocational education class without A.C.E. aide 
**In vocational education class with A.C.E. aide 
***Random sample of students with grades matched from 1973-74 to 1974'-75 



Table 6 is based on Form 8. 




12 



Table 7 



Citizenship Marks of Students In Classes With and Without A.C.E. Aides 



M 


Area 


Frequency, Spring, 1975* Median 
Excel. Satis. Unaat. '(E-3.U-1) 


Frequency, Spring, 1974** Median 
Excel. Satis. Unsat. (E-3. U-1) 


416 


Work 








Habits 


146 162 66 2.2 


147 150 77 2.2 


416 


Cooper*- 




200 135 39 2.6 




ation 


206 117 51 2.6 ' 



*In vocational education class without A.C.E. Aide 
^^*Xn vocational education class with A.C.E. Aide 

^^Randooi saople of students with grades matched from 1973--74 to 1974-75 

ft 

Table 7 is based oa Form 8. • 



Analysis of Questionnaire Data 

In April, 1975t questionnaires were distributed to the350A.C.E. aides; 
completed forms were returned by 153 respondents. A.C.E. aides Were asked to 
rank the major activities they performed In order of the amount of time de- 
voted to each. Analysis of the rankings Indicated that the major tasks per- 
formed by the aides related to assistance In vocational and academic skills 
(see Table 8). According to project guidelines, supportive tasks, such as 
clerical dutleA and preparation of instructional materials, were to be secon- 
"dary to direct assistance to students. The rankings of most respondents indl 
cated compliance with these guidelines, as they also did during the previous 
year. 
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\ T«bl« 8 

\ 

l>«nklTig of Aaount of Tlae D«vot«d to 
\ A.C.8. Aide Activities 



ACTIVITT 

Crurr«nged in rank 

qtdmc) 


FREQUEMCT 
Devoted »ost 

tlM 

12 3 


4 


Devoted least 

tlBM 

5 6 


MEDIAN RANK 

i 

1974-5 1973-4 


P£ovldlng vocational 
skills Mslstancd to 
studtnts individually 
and in aaall groups 


82 


19 


12 


3 

.1 


3 


5 


1.2 


1.4 


Providing acadealc 
asslstanca to students 
individually and in 
auuLl groups ^ 


28 ' 


42 


26 


9 


12 


2 


2.3 


2.5 


Assisting studants in 

attaining positive 
attitudes toward edu«* . 
cation 


4 


35 


42 


25 


13 


1 


3.0 


3.1 


Preparing Instructional 
materials 


6 


12 


24 


49 


23 


4 


3.8 • 


3.6 


Clerical duties 


8 


14 


14 


28 


44 


9 


4.3 


4.5 


Coaaunicatlon with 
parents and other 
district personnel 


I 


0 


0 * 


4 


17 


88 

ft 

-XI* 


5.8 


6.8 



Table 8 i« baeed on Form 1. ^153 

Aides were also asked to rate other aspects of the progras. Median ratings 
of aost aspects of the prograa were positive, ranging froa 2.6 to 3.9 on a scale 
froa 1 (low) to 4 (high), despite recoAmendatlons for laproveaent In some of these 
aspects on open-ended questionnaire itexis (see Table 9). The oedlan rating of the 
■ethod used to identify disadvantaged students was 2.8, Indicating concern in this 
area for the second year. An Increasing area of concern was the number of hours 
of work budgeted for each week. 
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^ Ald« lUitlnga of A«C.E. Progm 



ITEM FRZQUERCY MEDtAN 



• 


* 


Doetfa't 
Apply 

0 


Poor 
1 


2 


Exctlltnt 

3 4 


1974-5 


1973-4 




Rate th€ following aspects of 
the prograA * 


• 














• 


In Ijqirovlng vocational skills 
of students 


4 


2 


6 


47 


94 


3.7 


N/A 




In teprovlng academic skills 
of students 


13 


4 


34 


64 


38 


3.0 


N/A 


• 


In reducing the dropout rate 
aaong students assisted 


32 


15 


A3 


32 


31 




■alk 




In Improving self concept of 
students assisted 


4 


0 


27 


61 


61 




u/a 
n/A 


• 


In laprovlng attitude toward 
school of students assisted 


8 


6 


42 


57 


40 


2.9 


N/A 




In Improving attitude toward 
employment of students assisted 


IS 


5 


29 


53 . 


48 


3.1 


N/A 


• 


The teacher's understanding 
of your role 


0 


9 


13 


31 


100 


3.7 


3.7 




The teacher's acceptance of 

YOU JLU bilB wXSVo&wUUft 


2 


3 


3 


17 


128 


3.9 


3.9 


# 


Tour work schedule 


0 


3 


10 


37 


103 


3.8 


3.7 




Ntxmber of hours/week budgeted 


4 


28 


31 


40 


50 


2.9 


3.3 


• 


Method used to identify disad- 
vantaged students you work with 


4 


20 


35 


65 


29 


2.8 


2.9 




Overall adequacy of inservice 
education 


7 


8 


25 


62 


51 


3.1 


3.2 




Table 9 is based on Form 1. 
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Aldts also completed opea-»end€d questlonxxalre Items relating; to Inaer* 
vice education needs » contributions of the program, ind recommendations for 

Improvlnf the program. Several major contributions of the progrtt were 

! 

Identified by aide respondents. Host related to the program goals of pro- 
viding vocational and academic help to sttidents (see table 10) » 



Table 10 
Comments of A»C.E. Aides 



ITEM 



Categorized Comments 



FREQUENCY^ 



What do you feel are 
the major contributions 
this program has made? 



Hov could the program 
be Improved? 



What t^e of Inservice 
education would be o^ 
most benefit to you /at 
this time? / 



Individtial assistance for students 63 

Motivating students 34 
Providing more time for the teachers to teach 30 

Relating to students 26 
Helping students keep up on make up absences 21 

Improved vocational education 16 

Aid for disadvantaged students 14 

Provide more hours/day axid days/year 62 

Increase the number of aides 18 

Improve the teacher's understanding 13 

of the aide's role 

Improve the schedule and locations for lO 

inservice education 

Provide workshops for the different 30 

subject areas 

Provide assistance with instructional 14 

techniques 

Techniques for dealing with discipline 13 
problems 

Workshops which Involve both aides 11 
and teachers 

Provide opportunities for group 10 
discussion 

Teq^iques for working with disad-- 10 

vantaged students 

Techniques for motivating students 7 

Career education y ^ 5 

Continue the same ^i:(yp^j>f inservice 

education 4 



^Duplicated .count 
Table 10 is base4 on Form 1. 



20 



16 
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A nuaibtr of areas of concern arose aaong recooaendatlotts for iaprovlng 
the prograa which were oentloned by aide respondents (see Table lOy, A 
significant number of respondents Indicated a need for Increasing the number 
of hours uid days budgeted for A.C.E. aides.. A Mjor problem cited by aides 
during the 1973-74 school year was the need for clarification of the aide's 
role in the classroom. Results from this year indicate improvement in th» sit- 
uation. 

The need most often cited in thf area of Inservice education was for work- 
shop sessions devoted to specific subl^ct^reas within vocational education 
(see Table 10). ' 

Questionnaires were administered in April, 1975, to each of the teachers 
to whom an A.C.E. aide was assigned. Completed qxtestionnaires were returned 
by 183 respondents. Median teacher ratings by the respondwxtii of selected 
aspects of the program ranged from 3.1 to 3.7 on a sc^le fr6m l'*^low) to 4 • 
(high) (see Table ll) , indicating that teachers were generally satisfied with 
the program. 

Teachers vcre also asked to rate the adequacy of their A.C.E. aides in 
i number. of areas. MedlaA ratings by teachers ranged from 3.5 to 3.9 on a 
scale from 1 (low) to 4 (high) (see Table 12), indicating that most teachers 
irara veil pleased with the queHty of the aides. 

Teachers responded to opea^^nded questionnaire Items relating to contrl-* 
butlons of the A.C.Ee p^rogrem, recoonendatlons for Improving the prograa^ ^ 
further needs for inservice education. Most frequently mentioned as contribu- 
tions to the program were indlvi4u4lril|ilstance to studtnts, particularly the 
slower ones, and the release of the teacher- for providing Increased Instruction 
(see Table 13). These were similar to those mentioned by A.C.E. aides. 

f '>i 
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T*bl» 11 

iMchcr Ratings of A.C.E. Program 

ft ... • - 



ITEM ^ FREQUENCY , MEDIAN 



How «£fectlvtt was your aids In: 


Doesn^t 

Appxy 

u 


Very 
Ineffective 

1 2 


^Very 

Effective 

c- 

3 4 


1974- 


1973- 
74 


Providing assistance In voca*-* 
txocuuL sicxXxs Co stuaarnts inax** 
vidually and in saall groups 


3 


2 


4 


68 


106 


3.7 


3.7 


Providing assistanca in acadamic 
skills to students InaivlaxiaXiy 
and in snail groups 


41 


2 


9 


79 


52 


3.3 


3.2 


Frapalng ixistructlonax macarxaxs 


'in 


8 


15 


64 


66 


3.3 


3.6 


Assisting studanlfs In attaining 
positive attitudes toward school 


9 


1 


14. 


,74 


85 


3.5 


3.5 

.5- 


Assisting students in developing 
positive attitudes toward enploy* 
oant 


20 


2 


11 


78 


72 


3.4 


N/A. 


^ 

Assisting students in Improving 
sal£'*-concept 




3 


14 


78 


74 


3 4 


11/ o» 


Cooaunlcatlng with parents and 
othar district personnel 


103 


6 


10 


34 


30 


3.2 


3.2 


Dealing with discipline - related 
situations 


57 


8 


14 


61 


43 


3.2 


3.2 


Maintaining positive interper- 
sonal relationships with yoj^ 


2 


3 


5 


43 


130 


3.8 


3,9 


Ixifoming teachers and other 
school staff aeabers about pro^ 
gram goals and thf role of ACE 
aides • 


49 


6 


19 


65 


44 


3.1 


3.3 



•Table 11 is based on Form 2. N-183 
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Tabl« 12 
iMcbar Ratings of A.C.E. Aides 



HEDl 



• 




Ooasn' t 

Apply 

0 


• Inadaquate 

1 2 


Addquata 

3 4 


1974- 
75 


j 

fL973- 

f 74 .. 




PlMStt XMtm the adeqiucy of yoxir 
aide In the follovrtng areas: 
• 














1 ' 
f 




Content background and akllla in 
your aubject area 


1 


1 


9 


60 


112 


3.7 


3.6 




General acadewtc ekllla 


6 


1 


9 


74 


93 


3.5 


3.5 


4 


WUUngnesa to accept reaponal** 
bility 


1 


4 


7 


41 


130 


3.8 

I 


3.8 ' 


m ~ 


RtUablllty of attsndanca 


0 


8 


8 


44 


123 


J 
i 


3.8 




Functuallty 


0 


7 


13 


42 


121 


1 


3.8 


m 


Maturity 


0 


3 


9 


49 


122 


3jl8 

1 


3.8 




Appaaranca 


0 


1 


6 


45 


131 


3.8 

f 


3.8 




RaUablUty 


4 


5 


7 


28 


139 


ii 


M/A 



Tabla 12 is baaad on Fom 2. 
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Table 13 
Teacher Conoients 



ITEM CATEGORIZED COMMENTS FREQUENCY^ 

What are the major con-* Indlvldtial aaalatance to stu- 116 
trlbutlona of this pro^ dents 

gras to your Instruc- Release teacher for more teaching 55 

tional situation? Assistance to slower students 40 

Rapport with sttidents 14 

Development of instructional 13 
materials 

Care of equipment and supplies 6 

Recordkeeping 6 

Assistance with non-English speaking 6 
students 

Career education assistance 4 

How could the Aides to Increased number of hours for aides 41 

Career Education Program Review procedures for screening and 19 
be improved? selecting aides 

Increased number of aides 16 

No Improvement needed 16 

Continue Inservice education 13 

Assign aides earlier In school year 8 

Relay guidelines for use of aides 8 

Give aides permanent status 4 

Contitiue aide assignments to end 2 
of school year 

What type of Inservice Content skills in vocational sub- 40 y 

education would be of Ject areas --^i 

most benefit to your aide No inservice education needed 29 

at this time? Teacliing techniques 24 

Use of Audio Visual equipment 17 

Management of behavior problems 14 

Demonstrations and field trips 4 

Role of the instructional Aide 4 

I Working with the disadvantaged student 4 



What assistance can the program provide to you to help you work more effectively 
with your aide? 

59^ Workshops 

If sOt do you prefer weekday aftemnon? 36 or Saturday? 10 
39^ A Handbook 

ig-k Individual consultation with program administration 
83* No assistance needed 
Jit Other Orienj:ation 2 Cdhf erence period 1 



^Duplicated count 
Table 13 is based on Form 2. 24 

20 



Teachers again this year ^concurred with A.C*E. aldea ixL their most fre- 
quently mentioned recommendations for Improving the program. They were most 
interested In Increasing the number of hours budgeted for each aide and the 
number of aides assigned to each school (see Table 13) • A dramatic Increase, 
over last year la the number of teachers concerned about selection procedure 
for aides was noted. ^ ^ 

In their comnMsnts about the Inservlce education needs of their aides, 
teachers again indicated that the area of greatest need ^as in the different 
•ubj*ct fields of ■peclalizatlcm of the aide*. Teaching technique*, the . 
us« of A.V. equip«ent, and discipline were also frequently mentioned needs. 

When teachers were asked how the program could help thea work more effec- 
tively with their aides, the most frequent response was that no assistance 
was needed (see Table 13). Workshops, preferably held on weekday afternoons, 
and a Handbook were most frequently identified as methods for assisting 
teachers in working more effectively with their aides. 

Questionnaires werp distributed to administrators in the 63 schools where 
A.C.E. aides were assigned during the 1974-75 school year. Questionnaires 
were retumedk by /l41 respondents, in contrast to the 52 returned last year. 
Some wercy complfetcd by administrative personnel other than the principal. Major 
conJ^bu^Lons If the program identified by administrators were similar to those 
BentaOTir"'5yaide «id teacher respondents - individual help for students and 
releasing the teacher to provide more instruction (sec Table 14) . 

Administrator recommendations for improving the program included increasing 
the number of hours provided for aides and the number of aides assigned (see Table 
14) . For .the second year almost all of the respondents reported that no slgnif 1- 
cant administrative problems had arisen ^is a result of the program. Although 
many felt that no further inservlce education was needed, some recommended an 



21 



orl«nt«tloa proctdurt, additional vocational training, and joint training 

of ttachara and aidaa. Most adoinlstrator raapondanta again reported tha 

i 

need for additional A.C.E. aidaa. 



Table 14 . 
Ado^strator CoMents 



ITEM 



CATEGORIZED COMMENTS 



FREQUENCY* 



What are the major con- 
tributlona of this pro- 
gram to the vocational 
ed\ication efforts In your 
schools department? 



How could the Aides to 
Career Education program 
be Improved? 



Nh)|t administrative pro- 
U blems, if any, have .re- 
sulted from the ACE Pro- 
gram in your school? 



What needs for further in- 
service education for the 
aides in your school/de- 
partaant have you noted? 



Individual helpi 
Releasing teachet f o^eaching 
Assistance to slower students 

Motivation through student rapport with 
aide 

Improved jobt skills 
Increased safety, improved discipline 

Additional aides 

Improve quality of aides by improving 

selection procedtires ^ 
Provide additional hours 
Assign aides early in the year 
Increase inservice education 
Clarify the role of the aide 

No problems encountered 
Limitation on hours for' and numbers of 
aides 

Evaluation of aides by teachers 
Preparation of payroll 

No needs noted 

Joint training ol^teacher and aide 
Vocational tralnlnjj *' 
Interpersonal and Multicultural relations 
Orientation ' 
Use of AV aids \ 



90 
27 
20 
16 

11 

27 
26 

25 
15 
14 
10 

106 
6 

3 
2 

50 
18 
16 
15 
6 
5 



Is there a need for increasing the number of aicies in the vocational program at 

your school? 

' te* 101 (SIX) No 24 (19X) 



If so, in what subject ai^a(s) 

Industrial Arts 54 
Business Education 19' 
Bona Economics 17 



All subject areas 12 
Agriculture 5 
Nursery school X 



Evening program 3 



^Duplicated count 
<irr»?/- Ttbla 14 is based on Form 3. 



Admlziiscraeor ratings of selected aspects of the program ranged from 
2.9 to 3.8 oa a scale from 1 (low) to 4 (high) (sae Table 15). Communication 
becweea the program and school staffs and parai^f Qcmtinued to be an area of 
some ccracem dur^ this second year. 

Questionnaires wiire Histributed to the six district vocational education 
supervisors* Three completed questionnaires were returned* Responses to 
open*-ended items indicated that a lack of effective communication between the 
program and vocational education supervisors was a significant problem (see 
Table 16) . ^ ^ 

A. random sample of five students working with each A.C.E. aide was selected 
In order to evaluate student feelings about the effectiveness of the program. 
Questionnaires were completed and returned by 790 of the 1500 students to whom 
they were distributed. Median stud»ant ratings of selected aspects of -the pro-^ 
gram ranged from 3.3 to 3.9 on a scale from 1 (low) to 4j:high) (see Table 17). 
A significant number of students again responded "doe* not apply" to the iti^a 
relating to academic assistance, indicating for the second year their perception 
that taost assistance was In vocational interpersonal areas* This was also 
Indicated in their responses to an open-ended item relating, to the type of 
assistance received from A,C,E* aides (sec Table 18). Most identified vocational 
skills as an area of assistance received from the aide; a nruch smaller proportion 
mentioned academic skills. 

Most student recommendations for improving the A.C*E* program again related 
to increasing the number of hours budgeted for aides, and the number of aides 
assigned (see Table 18) • Some students recommended iaq>rovement of aide skills in 
interpersonal relations, although this year a larger proportion identified thfe 
interpersonal skills of the aides as a strength of the program. 

* 
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TabU 15 
Adalttlsciratar and Staff Ratings 



MEDIAN 





Ocean* t 

Apply 

0 


Vary 
Inaffactlva 

1 2 


Vary 

Effactlve 

3 4 


1974- 
75 


1973- 
74 


How effective do you f €•! the pro- 
gram wms In: 
















Providing vocational ikills aaslat- 
anca to atudent^ Individually and 
In asall groupto 




0 


4 


40 ; 


93 


3.8 


3.5 


ftovldlng ^ acadeittlc aaalatance to 
students Ixidivldually and In 
saall groupa 


19 


0 ' 


8 


6*4 


SO 


3.3 


3.2 


Reducing incidence of discipline 
probleoa 


24 


4 


6 


51 


56 


3.5 


3.2 


Improving cooBminlcatlon with paraata 
and other district personnel 


63 


10- 


10 


37 


21 


3.0 


2.9 


Informing teachers and other school 
staff aa&bers about program goals 
and the role of ACE aides 


*5 


8 


18 


53 


17 


2.^ 


2.9 



tabla 15 ia baaad on Fom 3. 
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Tablft 16 

tm of VocatiooAl Educatlcm Supsrvltors 



ITEM 



FREQUZMCY 



Hoir did tbft A«C«E« program 
•f f act cu—uiilcatloa with 
your office? 



COHftmlcuitloti VM lxiad€4ti«tft 



How could this coHBunlcatlon. 
hm laprovtd? 



Provide to supervisors copdss of 
meaoe snd brochures for teachers 
end building edaiulsttetors 

« Involve supervisors In Inservlce 
edtxcetlon of sides 



Hoir hsve ^des frqMi the A.C.E* 
progrsa contributed to the 
eff eqtlvenees of Instruction 



Very helpful to teachers 
Unknovn 



2 
1 



How coiild the A.C.E. progri 
be la^roved? 



CoBprove selection of aldeif, 
^ especially with regard^ to exaa 
Provide Inservlce for specific 

subjact areas 
Stress^ individual assistance to 

students 



3 
1 
1 



Table 16 Is based on Form 6. 



N-3 



ERIC 



29 

25 



. . Tabu 17 
Student Ratings of A.C.2. Prograa 



ITEM . fREQUEHCY . MEDIAM 

^ ^ : — — ^ : - 

Do««n*t Hot V«fy 

Apply E£f«ftt±Y« ' lS££«ctlv« 1974- 1973- 

* 75 74 

0 1 2 3 4 



How effectlvt va:s tha A«C*E« 
tidft In: . 


0 










t' 




Halptng you amd othsr sttidtnts 
lA your cIms 


4 


4 


23 


150 


609 


3.9 


3.8 


Getting along with you and othar 
•tudtents In your cIms 


5 


6 


33 


92 


652» 


3.9 


3.9 


Helping you Inprove in voca** 
tlonal skills 


42 


16 


54 


171 


507 


3.8 


3.7 


Helping you laprove in reeding 
end/or aeth skills in the voce-- 
.tlonel cless 


472 


26 


52 ' 


101 


139 


3.3 


3.7 


Table 17 Is hased on Form 4. 
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N-790 










♦ 
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Table 18 
Student Con&ents 



ITEM 



CATEGORIZED COWttNTS 



FREQUENCY* 



What kind of assistance 
did you receive from the 
A.C.t. aide? 



Hov could the A»C.E. aide, 
be of more help to you? 



Help with vocational learning 

problexBS 
Belt) with study skills 
Help with equipment and machinery 
Aide was patient 
Helped the teacher 
Encouragement 
No help at all 
Someone to talk to 
Advice on getting a job 
Help In catching up 

# 

Help provided was very satisfactory 
Aide should be there longer 
Be more helpful 

Aide should be more patient and 

relate better 
Increase' the numoer of aides 
Aide should have better control of 

subject matter 
Provide better explanations 
Aide 'Should be biliixguai 



660 

65 
65 
44 
25 
24 
19 
17 
15 
9 

325 
98 
39 
37 

35 
34 

14 
2 



^Duplicated count 
Table 18 is based on Form 4. 



N-790 



ERIC 



31 
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CONCLUSIONS 



thA * ccmclu«lons which foUov art biyittd oa datA gathsrsd to Mstis thit 
attminatnt of progrvn objsctlvss and to provide £««db«ck on rslatad $x%mm 
of thft protpraa* 

\ 0 ' 



4 Tbm rasponstts of all ^tagorlaa of taapondanta indlcatad that 
tha program vaa axtraoMilj affactlva In mtatl^ Ita ovarall 
goal of incraaalxig iju^^ aaalatanc* to dlaadTaatagad atu-* 
danta lit vocational and acadamic aajpacjta of vocational claaaaa. 

Raapondanta indlcatad again thia ytar that tha program had a 
ganarally poaitlva affact on tha atudanta aaaiatidt pai^tlcularly 
on alowar atudanta vho vara bahind In thair work> 

• "■. ' / 'i 

Tha utlliaatlon of aidaa dtiring thia aacond yaar that tha pro«* 
gram haa baan avaluatad iiaa again in compllanca ifit;h prograil 
gttidalinaa nhich raquirad that tha graataat afforla of tha 
aidaa ba in tha araa of diract aaaiatanca to atudanta. 

' ' Fro j act objactivaa for madian ratinga of 3.0 or mora (on a acala 
from l-*low to 4^high) in aalactad aapacta of tha program vara 
mat gin all araaa, vith tha axcaption of dacraaaing tha drop*-out 
rata and ii&provlng atudant attituda toward achool^ wh|.ch vara 
alightly lowar. ll -^ 

Raaulta for Improving attandanca aa a raault of tha projact vara 
Inconcluaiva bacauaa of tha lack of a cotqpariaion group. Gradaa 
in vocational aducation claaaaa with A.C.E. aidaa vara alightly 
highar than in thoaa withojiit. Citisanahip gradaa wara aimllar 
in both typaa of claaaaa. 

Inaarvica aducation was again found to ba ganarally affact iva. 
Taachar involvemant waa raportad to ba much iaqprotrad ovar laat 
yaar« Tha naad for iubjact mattar ocriantad aaaaiona waa again 
atrongly rac o — e ndad thia yaar. 

Although tha rola of tha aida waa a problam for taachara^ aidaa ^ 
and .idmixiiatratora laat yaar» tha iaaua aa«Md to ba raaoXvad 
thia yalir* Raapondanta. in all thraa catagoriaa mada littla man-* 
tion of tha naad for furthar clarification thia yaar« In tha 
caaa of vocational aducation suparviaorat howavar, tha txaad for 
improvad comnication^waa again raportad# 

i 
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Tb« mmb«r of hour* *««isn«d to *id« iad th« nwib«r of j ; 
aldM ••■ifn«d' to «acli •chool tl«in r«port«d by «U c«t«- • . 
gorlM of r««poiid«it. to \m in«dequ*t« to^tw.t .tudtnt 
Th« M.lgMwat of ald«« •MXllet In th« »cliool r«« did, Ixow- 
acvrnt, alleviate •amm probleM raportad laat y««» 



. iUECOMMEim^TIONS 

Th* foUowlng rac<»ndatlona for l«proving tha Aldat to Caraar Wuca- 
tloa PrograM ara baaad oa findinga and conclu-lona: 

Tha progra. ahould cqntlmia Its a«pha.la on Pjo^jlng indl^dual 
asalatanca to dlaadvantagad atudanta la vocational aducatlon 
claaaas. 

mcraaaad attention ahould ha glvan to tha P«"iJi* fj* °5 
aldaa In leaaenlng student abaancaa and In preventing drop- 

outa. ■ \ • . - 

Succeaaful program efforts to clarify the role and ^^ll^^J^', 
of aides to teachera, adnlnlatratora, and aldaa ahould be continued. 

rue poaslbility of Increasing the nuabera of hours "-iS^J^to 
aides and the numbers of aldaa to achools. should be explored. 

Strong ef forte should be made to improve cowaunlcatlon betveen 
vocational education supervisors and the.A.C.E. program. 

The possibility of organizing Inservlce education saaalons 
S^d specific aubjact matter speclaltle. for aides wrklng to 
those areas should be given careful conaldetatloni 



AFPEMDIZ A 

Aldtt QuastlozmAlre^ 
TMcbtr QiMStlonnmlrt 

Adalnlstrator and Staff Quaatlomialre t 
Sfcudant Quaatlotmalre 

Program Oata^Aldea to Career Education Prograa 
Suparvlaora of Vocational Education Quaatlonnalra 
Aid* Profile 

Attendance » Grade> and Cltlzenahlp 
Tabulation Form 
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LOS ANGELES UNIFIED SCHOOL DISTRICT 
RESEARCH AND EVALUATION BRANCH 



Aides to Career Education (ACE) Ftogram 
AIDE QUESTIONNAIRE 

Pleaae help ua evaltiate the ACE Program by completing thla queatlonxialre. 



Check one: 



Agriculture 



Bualneaa 



Health OccupadLona 



Home Economics 



Industrial 
Educatloin 



1. Please rank the following activities from 1 to 6 according to the amoxmt of 
time you devote to each. Assign rank 1 to the activity you spend the most 
time otLf TM,nk 2 to the next, and so^on* 

. Commualcating with parents and other district personnel 



_ Providing vocational skills assistance to students Individually and 
" in small groups 

Classroom clerical type duties 

_ Assisting students In attaining positive attitudes toward education 

_ Providing academic assistance to students individually and in 
^ small groups 

_ Preparing Instructional materials 
Other . ^ 



specify 



Please rate the effectiveness of the program in the following areas by circling the 
appropriate number. 



2^ In improving vocational skills of 
students 

3. In Improving academic skills of stu<- 
dents 

U. In reducing the dropout rate among 
students assisted"" 



Doesn^t Not 
Apply Effective 



0 
0 
0 



5. In Improving self concept of students 0 
assisted 

6« In lmi>roving attitude toward school of 0 
students assisted 

31 i^r^ 



1 
1 
1 
1 



2 
2 
2 



3 
3 
3 



Very 
Effective 



4 
4 
4 



4 

Form 1 



{ Do€i»n*t Wot _ V^ery 

Apply Effective Effective 

7. In laprovlng attittide towerd 0 1 2 3 4 

eapXoyMUt of students assisted j ^ 

It/ 

Rate the following aspects of the program by circling the appropriate atimber. 

Doesn't 

Apply Poor * Excellent 

8^ The teacher -s understanding of your 0 1 , 2 3 4 

role ' \ 

9> The teacher's acceptance of you In the 0 1 2 3 ^4 

classroom ^ 

10. Your work schedule 0 1 % 3 4 

11. Number of hours per week budgeted 0 1 2 3 4 

12* Method used |:o Identify disadvantaged 0 1 2 3 4 

students you work with 

13 • Overall adequacy of Inai&rvlce education 0 12 3 4 

l4. What type of Inservlcei educitlon would be of most benefit to ;ou at this time? 



15. What do you feel are the major contributions tt\ls proj^ram h^s made? 



16. How could the program be Improved? 



< : ^ 



O 

Using School Mall » 
please return inaedlately to: Research and Evaluation Branch Room G265 

Central Administrative Offices 
Attn: Dr. Alan Ct'awford 



THIS REQUEST FOR INFORJIATIOlf 
o/" ^ HAS'BIiEN APPROVED BY THE OmOB 

^ DO OP THE DEI'UTY SUPERINTENDJEilT 
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LOS ANGELES UNIFIED SCHOOL DISTRICT 
RESEARCH AMD EVALUATION BRANCH 

AldM to Career Education (AGE) Program 

TEACHER QUESTIONNAIRE 



. J 1 



Check one; 



Agriculture 

« 

Business 



Health (^ciipatlpns 
HoM Econoolcs 



Please rate the effectiveness of your aide In the following areas by 
appropriate nuaber. 



Hov effective was your aide In: 



Doesn't 

Apply 



^ Very 
Ineffective 



1. Providing assistance ixi vocational 
skills to students individually and in 
saall groups 

2. Providing assistance in academic skills 
to students individually and in ipall 
groups 

3» Preparing instructional aaterlals 

4; Assisting students in developing positive 
attitudes toward school 



Industrial 
Education 



circling the 



0 
0 



5. Assisting students in developing positive 0 
attitudes^toward caploynent 

6. Assisting students in improving self con- 0 
cept / 



1 
1 

1 

1 



7. CoMRinicating with parents and other dis- 0 K 1 
trict personnel 



8. Dealing with disclpl:toe - related sittia- 0 
tlons 

9. Haintaining positive interpersonal rela- 0 
tlonshlps with you 

10. Informing teachers and other school staff JO 
members about program goals and the role 
of ACE aides. 



1 
1 
1 



2 
2 

2 

2 

2 

2 

2 

2 



Please rate the adeqtiacy of your aide in the 
following areas: 

11. Content background and skills in your 
subject area 



Doesn't 
Apply Inadequate 



12. General academic skills 



•erio 



0 
0 



1 
1 



2 
2 



I 
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Very 

Effective 



3 

3' 

3 
3 
3 
3 
3 
3 



4 
4 

4 

4 

4 

4 

4 

4 



Adequate 

3 4 



4 

Form 2 



Doesn't 

Apply Inadequate Adequate 



13. 


■Willingness to accept responsibility 


0 


1 


2 


3 


4 


14. 


Reliability of attendance 


6 


1 . 


2 


• 3 


4 


IS. 


Piinctiialitv • '* • 


0. 


1 


2 


3 


4 


Il6. 


< 

Maturity « 

• » 




- 1 




3 


4 




Appearance ^ 


' 0 


1 


2 • 


3 


4 


17a. 


Reliability 


0 


1 


2 


3 


4 



18. What aaaiatance can the progreaiAprovide to you to help you work more effectively 
with your aide? (Che<ik all that apply) 

Workshops 

If 80, do you prefer weekday, afternoon or Saturday? (circle one) 
A handbook 

^ Individual consultation with progrmi administratior. 

^ No assistance needed 

Other ^ 

Specify 

19. What type of ixiservice education would be of most benefit to your aide at this 
time? ^ : ^ 



20. What are the major contributions of this program to your instructional situation? 



— 

21. How could the Aldea to Career Education Program be improved? 



4 
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THIS REQUEST FOR rNTORMATION 

HAS BKEN APPUilV],;) 3Y TITi: •.»FFrCE 
OF THIS DEPUTY SUPEUINTENDENT 
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LOS ANGELES UNIFIED SCHOOL DISTRICT 
RESEARCH AND EVALUAtlOK 6RMICB 

Aldta to CarMr Education (ACE) Frograa 

J 

ADHINISTRATOR AND STAFF QUESTlONAIRE 



Chtck on*: Frinclpal 

Vic*-Priucipal 



ies. . , Daparaane Chalzaan 

Othar ' 



\ 



7 



* apacify • 

Flaaaa help ua avaluata- the Aldaa to Career Education Frograa cifcllog the 
appropriate nuaber in the itaaa below. * 

How affective do you feel the prograa Doean't Vary 
waa in: Apply Ineffective ffffBatlve 



• v.. 



la Providing vocational skllla assist- 0 12 
anca to attidtnta individually and in 
small groups 

2 a Providing acadsalc asslstanca to 0 1 2.34 

students individually and in sautU ' 
groups 

3. Raduclng incidanca of dlscipllna 0 1*2 3 4 

problems 

4a Improving conaunlcatlon with parents 0 1 2 3 4 

and other district personnel 

5. Infonilng teachers and other school 0 12 3 4 

staff nesbers about program goals and 
the role^ of ACE aidis 

6a What adalnlstrative problems^ if any, have resulted from the ACE Program In your 
schqj^l? ■ ■ , ■ , 

. ^ ^ ' ^ — ■ V^Ti , , — i . 

7. Is there a need for increasing the number of aides In the vocational program at 
your school? ........^^ If «0t in what subject area(s)? : 



8. What needs for further Inservlce education for the aides in your school/ depart- 
ment have you noted? . 



g q'^'JS 35 Form 3 
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9. What «• tli« Mjor contribution* of this progrui to th« voc*tlon«l •ducitioo 
•ff orts in your achool / d^partawmt? . - 1_ 



1J^ 

10. How could th« AldM to Caraar Education progra* ha improvad? 



TRIG 
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THIS REQunrr for mroBXATioir 

HAS BEEN AFFSOVni) BY THE OFFlCl 
OF THE DEPUTY SUPKRiNTIMOIMT 



LOS Aii^tBs mttim school Dismct - 

i.USt^Cn BRANCE T ^ 

Aides to Ciireerr&ducatlotiKACE) ProgrjiyDi 



During the school year aa inattttctioii«lr «i4^ thf A»£.E. Progrsi baa heiped tte 
tsi(ther mxid vorksd in your c^laiiii* J We i^^ thii pto* 

greair H?ieaee help ue by^sBievei^g these fueetiotte.^^^^^^^^^^^ ^ 7 " " : 



liP^ Whitvkind of e class ere you la? (check one) 



Agriculture 
Busii^ess 



How eff ective was the A.C^E. aide in: 



1. Helpinig you and other students in 
your clasS^l^ ' 

2. Getting along vith you and other stu** 
dents in your class 

3. Helping^ you inrprove in vocational 
ikiUs 

A. Helping you improve in reading and 
math in the vocational class 



Health Occupatloiia 
l[Oae Ecofii^omlcS 



Rducatli^ 



Doesn't Not 
Apply Effective 



0 
0 
0 
0 



1 
1 
1 
1 



2 
2 



Other" 



'3 
3 
3 
3 



specify 



Very 
Effective 



4 
4 
4 



S. What kind of assistfmce did you receive from the A.C.E. aide? 



^ 6» could the A.G.S. aide be of more help to you? 



a. ■'. 
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THIS SfiQUlSt tost, W^BHAttOK 
SAS BESH AFPBOVEB TSE omCE 
or TfiE OEPXTtrr SU^E&OltENOIIHT. 
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Form 4 
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Form S 



\ 



PLEASE COMPLETE INPOBMATIOH Oil 
REVERSE SIDE OF THIS SHEET: 



Nne: 



Coonents: 



Name 5 

Conients: 



Conment&: 



Nne: ^ 

CuiMueii(8« 



Nane: 



Comments: ' 



# 



LOS AimXS tmif tED SCaOOL DISTKlCt 
USmCB AKD BVALUAXIGII BRAXCH 



AldM to Car««r Xdue«tloa f tptri 
SOPEHVISOIS OF VOCATIONAL EDUaTzbs qUESTI0M!t4IK£ 
.flMM hmlp tui iviuLuata tht plK>grw by convlttint tlll« ^UMtlomuilrt. Thank 

4« How did tbt A«C«S« progm mtimat coMunlcatlon irlth your o££ic«? 



2. Boir could this cowranlcatloa b€ dttprovad? 



^ 3. How htkvm aidu fros th« A.C«B* progm coatrllnittd to tb« «ff«ctlv«n«ss of in- 
itructloa ia your msbjtct arta? 



4. Hov could th« progrm b« l^itdvad? 
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Lo« ingslcB Unlflsd School Diatrlct 
▲IDES TO CAKEIK EDUCATION PROGRAM 



AIDE PROf ILE 



(ilium. poa«lbl«, clrd* correct Mnmrnv.) 
BMPtOTED AT! 



SELi M F ACE 



D EPEWDEM T S ; BOTS. 



GUIS 

"aces " 



EPPCATIOM 

Attandad ••condary •chool In (city) 



Hiihase grad* achlavad: 1 2 3 4 5 6 7 8 9 10 11 12 

Collatlata (yaaca) : 1 2 3 4 

ROC Caatar (yaara): 12 3' . 

Currant ly attanding an aducatlooal Inatltutlon? TES HO 
If yaa, aajor fiel d 



Dagr^a Achiavad: AA BA MA 
Jouxnayaan or Licansi^ in (f lald)_ 



• PRACTICAL EXPERIENCE ! 

Bava you baan a^iloyad^ln a poaltlon related to your currant aide poiition? YES NO 
If yaa, title of poaltion. 



How long ware you eaployed?. 



Are you currently employed in ttother job in addition to your aide poaitibn? tES NO \ 
If yea, title of poaltion ^ — • 

0 

ARMED FORCES 

Did you aerve la the artted fotrcaa? TES NO 

If yaa, iffaich branch ? * i — * 



BOBBIES OR INTERESTS 



' ^ M , 

Hov did you btar about thm Mldm position? 
High school contact^ ^ 



College MployMat. gfticm^ 
Through «a jtcqtimlntanc* _ 
Qthmt 



List second languages In which you ara 
Fluante * 



Speaking Ye s No_ 
Reading and Wrltlftg Yea 



No 



Do you live within (circle one) 2 4 ^ 8 10 more than 10 miles from the school where you 
work? \ 



TRJC 
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Form 7 
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/OASS 
G8ADE 



IDENTIFIED DISADVAMTAGED' WITH AIDE 



IK) ACCESS TQ, AIDE 



Sorlnc 75 


Sorlni 74 ~ " 


Studmt 

■ ♦ 

Mtft ItaM. First NsM 


Dlsadv* 


Days 

Pra-* 
sant 


Goursa V 
Grada I 


Sablt 


Coop. 






Days 

jTra** 
saat 


uoursa 
Grada 


Habit 


Coop. 














































# 
















< 








- ■ 
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- — — 


















. . - 
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APPZHDIZ B 



EvAluatlmi of Organlsatlotua liwrnXo^mmt. 
Hima RtlatloM Workshops 



QMStlotmaixs vlth Tmllj 



i 
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LOS AMGKLES UNUtZD SCHOOL SISTRICt 

Ai&ss 10 cAum EDuaxion fsograh (acx) 

EVALUATION OF ORGiNIZAnONAL OmLOFMERI HDMAM REUTIOtIS WRXSBOPS 
mSENTED BT SOCIAL XN6IHEZRIMG TECHNCfLOGT ^ 



la S«ptcab«r, 1974, Social EngioatrlAg Ttcfanology wm contracttd to provlds 
« sarlM of huaan raUtioas irarkahopa for tha Aldaa to Caraat Education Pro* 
graa. Iha workabopa vara daalgnad to »aat tha followlns ganaral goala: (1) 
to proBOta af f actlva taachar-'alda ralatlonahlpa by davalopiag coMBunlcatloa 
aklllak- (2) to proaote Idantlfication with .tha purpoaa and goala of tha la- ^ 
atructlonal aida program; and (3> to prorota laamlng axparlaacaa for atu- 
danta with dlvaraa hackgrounda and laanlng atylai lacludlss aoclal, cultural 
and aconoilc dlaadva&tagaa. 

to oparatlonallza tha afOrewmtloaad goala, four two-hour taaalona wara da- 
algnad to apaclflcally daal with tha huaan ralatlona akllla of halplng, group 
dynaalca, powar, and craatlva problem aolvlng. Each of tha four aaaalona wara 
rapaatad for thraa aub-araaa ao that tha aldaa racalvad tha aaaa training, but 
on -a, aora indlvlduallzad baala. 

Aa part of tha final daalgn atudanta ware aafcad to coaplata a two-part avalu- 
atlon to anawar (1) a aultlpla cholca quaatlonnalra addraaalng aach of tha 
four worlMibopa with ona aactlon for^pan-andad raaponaaa, and (2) to. auggaat 
otbar daalgna for continuing progrMU racordad on tapa caaattaa. 

Tharaaulta of aach of tha prograaa hava baan tabulatad and cooaanta bain baan 
axcarptad from 79 Individual evaluation foraa. Following an overview of tha 
evaluation fora are the tabulated reaponaea to Individual qxieatlona. Reporting 
auch tabulated reaponaea la not ao prlatlna aa one would hope bacauae aldaa 
who ware abaent for any one workahop ware requeated to oalt that part of tha 
fora, yet aoaa abaenteea anawered quaatlona that they related to the other 
workahop experlencca. 
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Wtorfcahop Qn«t Ibm HalPlng R«l«tloo«hlp 



DMlgn: A ■iaulation wm d«v«lop«d to hmlp paraprofaaaiowO* 
to undarstiod tlielr stylM of halplng students. 

laolmmttstlon; A tow«r of sugar cubes was Imtlt and assistanca va^given 
to a blindfolded participant who was Inatructed to tiae the ion- 
doainant band in building the tower. Discusaion followed. 

lasults ; 

The great ait nuaber of reapondenta Indicated that this exercise gave them a 
way of learning firat-hand how people give and get help, idditionally* the 
aacerciaa enabled thea to think about their own style 'of helping and provided 
thca with other behaviora to exerciae when proi^iding help to atudents in 
their claaarooM. 

Many reported that thia j?articular exerciae was the moat helpful directly in 
the claaarooa; through thia type of sensitixation they recognired the Japor- 
tance of encouraging the varied attaapta of atudenta in their clasaea. Fur- 
theraore, they ware acre aware of the laportance of being able to see a par- 
ticxxlar problea froa atudenta* point of view. Soaa participant a who were . 
blindfolded durixig thia exercise atated that they were able to eapathite with 
diaadvantaged atudenta. 

LeUmlnga could be generalixed. Aidea learned that they can easily overhelp 
a atudent ao that the atudent loaea confidence and becoaea too dependent on 
the teachar. In addition, atopping the learning proceaa in order to take aoae 
tiae out to conaider whether there are better waya to aolve the probleaa or 
better waya of teaching the student were itaportant coiaaiderationa . Building 
truat between atudent and aide was also recognized as neceaaary as students 
found that aore learning takea pUce when auch truat ia built aa part of the 
learning proceaa. (During the discussion that followed tha exerciae, thoa« 
blindfolded atudenta stated that they felt better about thair projects, and 
about their learning experience when they eatabliahed a trusting relationahip 
with their inatructor. That feeling of truat waa often tratisaitted through 
tone of voice, level of anxiety, and helping atyle.) 

Coanatnta froa Participanta t » 

"Thia waa the f irat tiaa I waa put in a aituation where I waa truly 
the diaadvantaged. It aada vut think of thlnga that I would not 
have thought of otherwise." • 

"It put ae in the atudenta' poaition by really underatandlng their 
probleaa and working it out together." 

"I learned to liaten to other persona' auggeationa and to uae thaa 
leather than try to nake thea do it ay way." 

49 
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"It «ade m realize tl4t eooetlmes I «a too. helpful ead demendlng 
in the way I try to help other«\" 

^*Through this experlaent I realized that the Mthod of help Is 
different for each student and that you should Mslst students 
in the fashion ufaere the student Is nost at ease/* 

"It taught M to be more direct and cosqplete about Instructions. 
One of vy problsas Is that If sosuithlng seess siaple for ae to do» 
I feel It must be that way for others too« I found out that It 
might be a stmggle for the other person and the task must be 
thought of in terms of vfaat kind of help is most ueeful." 



Workshop Two: Coaching Behavior In Groups 

Design : A simulation was developed to teach two types of behaviors-«--those 
behaviors that help coiQ)lete the task tend those th*t help towards 
establishing good relationships among the group members. 

Xmplementation ; Problem solving assignments were given to small groups while 
behavior was coached by the instructors. The problem of giving and 
receiving feedback was explained through the use of the Joharl Win- 
dow technique. 

Results ; ^ 

The majority of participants felt that they had come to understand the necessity 
of giving feedback to other members of a group; they agreed that many good ideas 
are often suggested but are not responded to. Feedback is necessary to help 
the other person understand what he/she is doing that is helping or hindering 
the group process » and to let the presenter know how the group feels about the 
ideas. Participants responded positively to learning about group roles and 
quickly became aquainted with the various roles they themselves play in both 
thler personal and professional lives. They recognized those roles which 
they overplayed and underplayed in the groups they belonged to. They also 
reco|nlzed that positive response to non*-*verbal communication is often as lm«- 
portant as verbal communication, tone of voice end gesture communicate messages 
as quickly as words. 

Comments from participants ; ^ 

*^The trainers made me more aware of factors in group and individual 
interaction that I already knew about and gave me some new insights #" 

"The coaching that we were given helped me to see that all persons 
play various roles in groups." 

"I am more aware of what I am saying and how I §m coming across to 
students." 
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^ ■ ■ 

Worlohop Three; Powig 

Design: A slnulAtloa was used to exsalne behavior ^and to open discussion on 
the effects of pover and Influence. 

latpleaentatlon : The entire group participated In Star-Power, a simulation 
developed by Western Behavioral Sciences Institute. ' 

Results: 



Participants agreed that the simulation made thett aware of their ovnt needs for 
power and the effects of being powerless in our society. For soioe, the exercise 
simlated what it might feel like to move from a powerless postion ti a powerful 
one» or to 'hiake it." Some found they could 'Huke it" by cheating others, others 
found they gained the same results by careful planning and clever negotiation. 
Both methods sparked lively conversation and *im\ilated thought. 1 

Host of the participants were able to apply the insights gained In th^ slmulatloa 
to the classroom. They reported gaining new understandings. Power tol some sym- 
bolized the students in the "in group", they recognized that disadvantaged stu- 
dents were often shut out of these more Influential groups^ and that popular and 
powerful students did little to Include the less powerful. Furthecmote, the task 
was also difficult for the teacher who often is also helpless tosoLvejthe power 
problems in the classroom. For some, the exercise and the discussion ^which 
followed legitimized the need for instructional aides who, perhaps easier than 
anyone, might help to equalize power In the classroom or at least undeptand 
the disadvantaged, less powerful student. | 

Comments from Participants ; | 

1 

"I'll remember star-power because I see the "Ins" and "outs" in my 
classroom." \ 

"I learned to understand how some of the disadvantaged studenti feel 
when they lack power." I 

\ 

Workshop Four: Problem^^Solving ^ 

Design s Four problem solving modules were Introduced to help paraprofe88|onals 
solve both professional and personal problems. 

Implementation : The instructors led small groups of aides in the development 
of problem-solving strategies. SoB)e of the techniques used to sikn-' 
late the process included: Film: "Is it Always Right to Be Right",, 
Force iiFleld Analysis, and Building on Others' ideas* 

Results: 



the problem solving (pxercises helped aides develop their repertoire of problem 
solving techniques aiad look at problems from a variety of perspectives. A 
majority felt that a valuable learning had been the recognition that often, 
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tti* IdMil of othar paopl* ate not UMd, aor cvtn llat«Md to. Crcatlv* 
IdMi c«a hm •Ucited throtiili aff active Uataalng ^o othara' Idaaa, ra- 
aponding to thaai, and laaraing to add to thaau A graat daal of learning 
naa caportad to cpaa froa recognizing the iaportanca of admitting vfaea ^ 
one Bight be wrong. . 

i In applying leaminga about problaat-aolving to the claaarooa, tbe majority 
of participanta felt that it Tiould be iaporttant to help atudanta learn to 
listen to one another' a idaaa. In diacuaaiona after the vorkahop aidea 
related waya of liataning better and of being more aware when atudneta in- • 
terrupted one another, tarticipaata indicated that the force field analyaia 
technique of problem-aolving waa uaeful» and taught them to identify f orcea 

. Involved in the problem in order to aee the problem more vividly. 

Coananta from the Participanta; 

"I learned to liateu to other people* t auggeationa and to uae tham' 
rather than alwaya going by ay own ideaa for aolvlng a problem. . . 
I learned to liatan to othera... period!" 

"I learned how difficult it ia to draw the diaadv«itaged student out 
of hia or her "ahell" , and I now realiie that the student a muat learn 
to achieve on hia own; you cannot do work and aolva problama for him 
and axpect him to develop aelf -confidence." 

"The problem-solving taught me new waya to approach problama with 
attidenta in the claaaroom." 

"I learned to listen more carefully to what the atudent has to aay. 
Sonetimea their idea can be of great importance in problam aolving.*' 

"I will try to admit to atudanta whan I don't know something or 
when I am wrong and not feel embarraaaed." 

Aidea alao offered comdMnta about the inatructora' present atlona and teaching 
style: 

"I thought they were very helpful in establishing positive and better 
thoughts of oneself. Their enthusiasm juat rubbed off and it waa 
stimulating. I'm aorry I missed some sesaiona," 

"They seemed to bring some kind of pep out of ae that I didn't know 
waa there I learned more about human nature from them than I'd 
probably known before. Knowing theae "naturaa!' allowed me to deal 
with atudanta vary effectively to 'the point where I've gained their 
truat and aelf -confidence I've never had. Bravo." 

"The innovative approachea that they uaed encouraged career development 
for the aidea thamaalvea." 

"I learned how two people could work together to enhance each othera 
work and not compete with each other. Alao the intereat and kindness 
each of them ahoMd to the eidea individxially gave an excellent 
example of what they were trying to teach ua." 
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"Thay i«d« m think bayond tha lurfaca that I lat qthara aaa." 

"thay raally aada an iapact on ay thinking and action*. RaalXy 
■otivatad aa in tha iaportanca and rola of tha prograa." 

"Cava aa aora confidanca in ajTMlf . Mada aa raalixa wa naad to 
hava a good opinion df oursalvaa in ordar to halp othars." 

"Thay halpad to point; out tha obvious that wa ara navar abla to 
aaa. Most of tha axarcisaa pointad out things that ara right 
i in front of us but wa navar focua on." 

"Thay gava aa aora salf-astaaa." 

"Thay knaw what thay wara doing. Thay wara anthuslastic and that 
halpad Incraasa our intaraat." U 

"Tlug^ halpad aa both iiarsonally and as an aida." 

During tha sacond part of tha avaluation, aldaa wara invited to auggaat idaaa 
for additional aaaalons in huaan ralationa that would ba uaaful to thaa la thalr 
poaitiona. Tha auggaationa wara recordad on tapa caaaattaa. Coaaanta follow. 

A aaaaion la naedad on daallng with tfia balligartnt atudant who la nagatlva 
towarda tha aida. 

Hora diacuaaiona ara neadad to halp ua laam what othar aldaa ara thinking and 
feallng about their poaitiona in tha claaarooa. 

Wa need profeaalonal oplnlona about what to do with attidanta who ara lapoaalbla 
to reach. 

'" ■ * I, 

We need more tethniquea on how to handle the klda who. reject ua, the hard-heada, 
the negative atudenta. 

More eaphaaia on tha teacher-aide relet ionahlp. We need to be able to get 
along better with our teachera. 

Aldea ahouldbe grouped by career categorlea and exerclaea developed in each 

group. 

It would be nice for the teacher of the achool we are working with to coae to 
the orlfntation prograa, they need to know human relatlona atuff too. 

.Seaalona ahould^'be longer. 

W^ need aore, time to talk to other aldea about thalr experlencea and their 
probleaa. 
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A training sMslon for teachtrs Is ni^dtd, in how to nuOce um 6£ tht aldtc 
In their dassroonui. , 

More problaa-solvlng sesiioni which Include the "how-to 's" are needed* 
Sessions on how to build confidence o£ slow student a « 

Special sessions on the career fields we represent an4 ideas on how to di- 
rect students in their oim,,ciareer deyelopnent. 

More help Is needed on glving^irectlons, students often make me repeet 
directions again and again.' ° * 

We need help on how to handle apathetic students, how to motivate. 
Special. help la' needed In operating audlo-vlaual equipment. 
Student discipline la| a problem ^ how can we aides handle it better? 
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SHEET • r 

(based on/l9 conq^^leted queationnalre$) 

LOST ANGELS UNlFlEb SCHOOL DIStRICt - 
AIDES TO CAREER EDUCATION (ACE) PROGRAM J 



The following evAltiatioft Ims teen designed to h«lp us 
tmderstand what you have gained froia th training ses'^ 
sions developad by Adele Scheele and Beverly, Kay of 
Social Engineeting Technolqgy, Inc. 

■ ■ ^- V ■ • ■ . ■ ^ : ■ 

You may* choose. more than one answer -ta any part. If f 
you choose several ot aa:i. answers and one answer in par-^ 
ticular is muGh indre meaningful than the others, chepk / 
that answe^^ . ^ . > v 

If ypu did not ^participate in a particular session; please 
leave that part blanks 



, Part A: THE HELPING RELATIONSHIP > 

- . Design: A^fimulation was developed to help paraprofesaio^^ 

^ to imder3tan4 their stales of helping students,- 

V,^; Implementation: A tower of sugar cubes was built and assistr 
' * } \ ^ce was giveut^to a blindfolded particijjant who ^was instructed 
to use- the non dominant hand. t " 

■ ■ ' ^T'- ■■■■■ ■ ' \ 'v ■ /' ■ . 

1.' a 37 (3 ) I- On the , whole bm a first session, the tower building exer- 
b 1 • • cis? was: ; , - . 



: ; C 1 * • ■ 

■M 56 - C7 ) (a) something that really taught me about iiv;6wnAway of 

e 26 ' helping ^ 

y (b) fun> but didn't teach me anything 
(c) not even fun 

V.^..,^^ /\, r (d) gav^ me*a way to see how others give and get help 

; * ' ■ (e) Of chance for me, to" try out different waiys of helping. 

■ . i> . ■ ' ■ ^ • . . ■ ,•' 

. 2. a' 57 (5 ) 2 . v J now know the ' following kinds of information for the -- , 

b^ 22 (1 ) teaching of disadvantaged , students: ' / 

I c 67 (7 ) 

d 0 > .sCa)"^ being able to see a problem from their point of view 

- e 23^ (2 ) ^ is important . 

^ (bXthat^ itis sometimes not heipful to tell them what to do 

^ : " ■ (c> that it's important to eSacourage their attempts even 

" , though what they do -^is not perf ect , ' 

| V o > that it's b,etter everytime to do the project for them 

s , than to watch themf struggle , . 

' ' ' , VC^y ^^'^ (KLsadvantaged* 

*( ) reprfesienta thjes number who <;Beoked th« itenj twice. 
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'a 
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(1) 


3."j Soaathing 1 learned about the helping;: style can he 


^ k. 






b 


43 


(5) 


'■■ V. said- to be; • • r* . ; ' f '■ 
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(10) 


- (a) there Is such a thing ; as dverhelping . v „ 








'.■ 1. 




Ch) that it's good to take tiae out to jplan how to ' 








• 




, . ■ . 


attack the problem Z ..-■ ■ ■■''•p." ■ ■: . -•* 
(c) ' that there is only one rest£Ly right vay to help 
<d) building up tnist if loiportaht v. 

^hat the odly igoal in teaching is getting the' 
^, student to/finish the assignnents. . . : 

- • ■ . - ..^ V ■ : , ■ V ■ ■ ■ - " . ^ 


.■ 
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■ ■ 0 f . . . .... ■ ' . • ' ' ' *■ , 

mi B; ^^'COACBIMG BmVIOR iN GR^ . ' . 












• 


Dasisa: ^ ^iimlaticm vas davalopad to teach two types of 
behaviors^thSat ba^viprs ttiat hl^p conq^leta the t*sK and 
those that hmlp toi^farda establishing good relat ioashipa 
amottg the\group mcaabere. , ' ^ 
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« Bmlementatlon: Erbbleir' solving adaigmneAts ware given to 
ismall groups while hehavibr^ was coached by the instructors • 
The procesa of givtog^ aqd refeeivlni| fes^dback was .facilitated 
throijgh the lise of the Johari Window technlquea.V 


<# - 




1. 

6 


a 
b 
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' 1 


<3) 


. " - • *' 

1. In gener^y this exercise: * ; 

(a) -itaught me that group members actually need to play 
various rolef ; ^ 








c 
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(b> taught me to ke^p my mouth shut in a group because « 
there's inore at stake than I brought 

(c) made me reallz«^ what roles I need to play more at * 
home as well as in school 

(d) didn't teach me anything I didn't already know 

(e) taught me to be more willing to ask for feedback 

and give it in a constryctive way.. ^ ^ ^ 


/■■ • 


• 


2. 


a 
b 


3B (3) 
27 (1) 


2. rWhat; I learned about communication in groups ±$t 

(a) tone of voice and gestrues are . as strong as words and 

have an Impact on a group 
, (b) necessity of someone's responding to a good idea so 
that it won't plop. 


« 


























. • ' ■ ■■■■ ■ ■ . ■ : 

PART CJ POWER 






* 1 








Design t A simulation was used to examdLne behavior and to 
open discussion on the effects of power and influence. 

Implementation: * The entire group participated in STAR-^POWER, 

a simulation developed by Westeral Behavioral Sciences Institute., 
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X. * 

b 

. d 



3. a 

-b 
c 
d 



25 (1 ) 
17 



19 a > 



1.: The effect of thia slmaati^^^^ 

^ (a) make, ma aware of tpy own, need for power 

(b) point up how powerlesa the system makes me feel 

(c) makes me realize how much shrewd negotiation pays off 

(d) Insult my sense of "faimesa. . 



k 41 (4 > 2. 

- b 32 (2 ) 

c 35 (1 ) 

d 4 



Direct, parallels can be drawn to .the classroom whete: 

(a) dlsadvanta^d. students experience not being wanted 
• in additioia to not achieving , 
"<b)° power is of ten measured by being In the in-group 
(c) popular or powerful students hardly ever pull in 
° less popuisr students 
■ (d) the teacher "can easily solve power problems* 

41 (4 ) a'.' During this siumlatlon, 1 gained the following Insights: 



42. (1 ) 



13 



18 CD 



'(a) a new understanding of what disadvantaged students feel 

(b) a new understanding of what It means to have "made it." 

(c) a feeling of powerlessness in even dealii^ with power 

(d) power is more complicated than I thought 



1. a* 
b 
c 



2. a • 
b 
c 
d 
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PART! D; PROBLEM-SOLVING 



Design ; four problem solving modules were introduced to help 
paraprof esiilonal aides solve both professional and personal 
problems. ° ^ ^ " 

Implementation : The Ijistructolrd led small groups of aides to 
develop probleid-solvlng strategies^ Some of the techniques 
used to stimulate the process included: "Is it Always Right 
to be iight?" Force Field Analysis, and Bulldltxg on Others Ideas, 

53 (5 ) 1. ^In general » the problem-solving exiicises helped me to: 



30 (2 ) 
3 



d 43 (5 ) 



(a) realize that there's more than one way to solve a 
problem* 

(b) admit wh^n I've been wrong 

(c) know that there's always one right answer 

(d) that great ideas are also possible by building on 
someone else's ideas. ^ 

45 (5 ) ^2; In relating these ideas to the classroom, I might try: 



30 (4 ) 
35 (2) 



.32 (2 ) 



(a) helping students leam to listen to each other's ideaS 

(b) helping students faced with a decision to understand 
forces that both pull and push them toward or from 
solutions ^ 

(c) to help students find more resource in their own lives 
to help solve their problems 

(d) not to cover up if I think I've made a mistake* 
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1; la general, these ^«cial training ^sksaions provided 
•• wm with: - ' 

(a) a chance Co learn about teaching- through experimentaX 
techniqueat ' - r 

(b) 'a way of really meeting other* neede ±n career educatjLon 

(c) 41 chttice to realize that I don^t like this kind of training 

(d) a lot of energy that really helped. ne feel and work better 

(e) a differisnt way of thinking about my own life 

(f) two-hour naps 

(g> an' appreciation f or^ the special role of ^paraprof esslonals . 
\ • in .the clapsroott 

(h) the full realisation of how afraid we are of each other. 

2. a 33 (3 ) 2. In general, the way the two Inatructdrs worked: 
b 7 (1 ) 

c 48 (5 ) (a) made mt eager to come to their sessions 

4 42 (b) made me feel uncbmfortable about being in the claaa 

e 1 (c) tatight me mor«! about my behavior and my role ia the class- 

f 6 room than I have learned In any lecture ' 

(d) allowed me to also learn from their stories of their 
own experiences 

(e) made ma^ink that, this was. their first job 

(£) made me wish I had a partner to work with collaboratively. 

.* . . *" ■ , 

3^ a 8 3. What I learned about my own style of commxittidating in groups 

b 3 ' ' is that: . 

c 26- - . ^ . 

13 (2 ) / (a) I have built up some "facade" because of past experiences 
e 35 (1 ) §ji order to seem smarter and bjetter th^n they think I am 

/ .(b) I can* t change 

. Cc) XV^ 15*^^ a^l*^ compare how my style changes from home 

to work ' 

(d) this exercise didn^t teach me all I heed to know 

(e) I've been able to choose from a new "wardrobe of behaviors" 
instead of my old "xiniform" behaviore 



o 



4 o 

ERIC 



5& 



5$ 



;riien I'm lfi'n7°«lassroon*and I think back to theae aeaslbast 
th« thinga I will remember moat will be: 



The trainera were helpful in the following waya: 
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